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Opportunities  I  Wisdom  I  Legacy 

Our school vision is based on our school motto, ‘Opportunities, Wisdom, Legacy.’ At Hinckley 
Parks Primary School, we strive to provide an inspiring and exciting wider curriculum together 
with a stimulating learning environment which will allow children the opportunity to enjoy a 
wide range of experiences which will develop the whole child and prepare them for the next 
stage of their lives. We recognise that education is a life long journey and ensure that we 
support children and teachers at all times to ensure that we provide the highest standard of 
teaching and learning possible for all children. Through our school values, we help each child 
develop knowledge and understanding as well as having a positive attitude towards 
themselves and others to enable them to enjoy a successful life in school and to allow them 
to make a positive contribution to society in the future. We celebrate success and 
achievement for every child and pride ourselves on developing a culture where children and 
adults look back fondly on their time spent at Hinckley Parks Primary School. 
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At Hinckley Parks, we recognise the importance of feedback as part of the teaching & learning cycle, 

but are also mindful of the research surrounding effective feedback and the workload implications of 

written marking, as well as research from cognitive science regarding the fragility of new learning.  Our 

policy is underpinned by the evidence of best practice from the Education Endowment Foundation 

and other expert organisations. This research shows that effective feedback should: 

- Redirect or refocus either the teacher’s or learner’s actions to achieve a goal; 
- Be specific, accurate and clear; 
- Encourage and support further effort; 
- Be given sparingly so that it is meaningful; 
- Put the onas on pupils to correct their own mistakes, rather than providing correct 

answers for them; 
- Alert the teacher to misconceptions, so the teacher can address them. 

 

Notably, the Department for Education’s research into teacher workload has highlighted written 

marking as a key contributing factor to workload. As such, we have investigated alternatives to 

onerous written marking which can provide effective feedback in line with the EEF’s 

recommendations, and those of the DfE’s expert group which emphasises that marking should be: 

meaningful, manageable and motivating. We have also taken note of the fact that the most important 

activity for teachers is the teaching itself, supported by the design and preparation of lessons. 

Key Principles 

With this in mind, our updated policy on feedback & marking encourages the pupils to think 

harder and put their own effort into improving their work. It has a number of components: 

• The focus of feedback is to further children’s learning;  

• All pupils’ work should be reviewed by teachers at the earliest appropriate opportunity in 
order for it to impact on future learning, and reviewed work should be acknowledged; 

• Effective questioning should be planned in; 

• Feedback should empower children to take responsibility for improving their own work, 

including self- and peer-assessment; 

• It should identify targets & suggest strategies for improvement; 

• Where a teacher has given guidance verbally, written comments may be used to help 

children locate errors/make improvements; 

• Children should receive feedback during the lesson or in the next appropriate lesson; 

• Feedback provides an appropriate level of challenge, allowing pupils to progress; 

• New learning is fragile and easily forgotten so teachers are expected to take explicit steps 

to revisit and refresh learning (don’t rely on evidence drawn close to point of teaching);  

• Teachers should adjust teaching to take account of the results of assessment; 

• Feedback should motivate every child to improve (belief in the ‘untapped potential’). 

Our aim is to provide children with timely and purposeful feedback that furthers their learning, and to 

enable teachers to gather feedback and assessments that enable them to adjust their teaching both 

within and across a sequence of lessons. Our longterm goal is to avoid over-reliance on teachers’ 

feedback, by supporting pupils to monitor and regulate their own progress by creating internal 

feedback and self-assessment as the task is being completed.  
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Feedback and marking in practice 

A variety of methods of feedback, including written, will be used. These will include individual pointers 

in the lesson, follow-up tasks, or lesson adaptation based on reviews of work. Teachers will evaluate 

work during lessons and use this to adjust teaching. 

Feedback will occur at one of 4 common stages in the learning process: 

1. Immediate feedback – at the point of teaching;  

2. Summary feedback - at the end of a lesson/task;  

3. Next lesson feedforward – further teaching enabling the children to identify and improve 
their work,  identified by the teacher upon review of work after a previous lesson had finished;  

4. Summative feedback – tasks planned to give teachers definitive feedback about whether a 
child has securely mastered the material under study. 

Type of 

Feedback  
Examples  Observable Traces  

Immediate   
 
Takes place in 
lessons with 
individuals, 
small groups or 
whole class  
  

• Teacher gathering feedback from teaching within the 
course of the lesson, including mini-whiteboards, book work, 
quiz answers etc.   

• Often given verbally to pupils for immediate action 
(may be recorded in margin)   

• May involve use of a teaching assistant to provide 
support of further challenge   

• May re-direct the focus of teaching or the task  

Can be observed as part of 

classroom practise;  

 

Evidence of annotations 

and improvements/editing  

in books. 

Summary  
 

Takes place at 

the end of a 

lesson of 

activity  

• Often involves whole groups or classes   

• Provides an opportunity for evaluation of learning in 
the lesson   

• May take form of self- or peer-assessment against an 
agreed set of criteria   

• May take the form of a quiz, test or score on a game   

• In some cases, may guide a teacher’s further use of 

review feedback, focusing on areas of need  

Quiz results and analysis;  
 
Record of whole class 
feedback;  
 
Self-assessment and peer 
assessment; 
 
Teacher feedback visible in 

pupil workbooks (marking). 

Feedforward: 

 

‘the next step is 

the next lesson 

or opportunity’  

• For writing in particular, part of the next lesson will 
be spent giving feedback to the class about strengths 
and areas for development, and giving time for 
development areas to be worked on and improved 
through proof reading and editing their work.   

• “Do now’s” are analysed daily and errors and 

misconceptions addressed later in the lesson, 

or in subsequent lessons, in particular in maths.  

Evidence in pupil 

workbooks of redrafting 

and correcting errors 

Summative  Test / quiz results   Internal & external data  
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At Hinckley Parks, evidence of feedback will be seen by the improvements being made to work in the 

book,  pupils’ learning, and pupil outcomes. This will be seen also through observing teaching & 

learning. 

 

Strategic Minimal Marking Triangle 

Start out with the assumption that all children can work independently following teacher input and 

only increase intervention if necessary after they have grappled with it for a time. This take up time is 

key; they need to be the ones doing the hard  work, not the teacher.   

 

Marking approaches 
 

• All work will be acknowledged in some form - at the minimum level, as a triangle system 
aligned to the learning intention. 

• EYFS & KS1 – written comments will only be used for pupils who can read and respond to 
them. Pupils unable to read written comments will have them shared verbally.  A marking 
code (see appendices) may be used where understood by pupils. 

• KS2 – written marking & comments will be used for meaningful guidance which has not been 
provided during the classroom session. If groups of pupils have a common need, teachers 
may adjust planning or grouping in response. Where a pupil has achieved the intended 
outcome and is well-prepared for the next stage in learning, this need not be annotated. 
 

 
 
 
 
 
 

SELF SCAFFOLD 

Can work independently after whole class feedback 

PROMPT 

      Needs a prompt or brief hint about which area to work on  

CLUE 

    Needs some cues to narrow down where the                        

problems lie without being too specific 

 

MODEL Needs modelling showing  
how to correct errors  

before working  
independently 
CORRECT                    

Tell them exactly  
what to correct and  

where 



Feedback & Marking Policy 

 

4 
 

English/Literacy especially Writing 
A variety of marking may be used depending upon the stage in the writing process. These may include 

the following: 

• Self-checking and reviewing answers as a class (grammar exercises) 

Alerting the teacher to misconceptions which can be rectified during the lesson. 

• Individual feedback (verbal or written) – where pupils have individual need 

Where the teacher specifies what needs to be added / changed to improve the quality, and the 

pupil is expected to make those changes from that point or at the start of the following lesson, 

depending upon whether the feedback was given during or following the lesson. 

• A whole class modelled approach to editing writing (forensic inspection!) – where there 

are common errors 

When the teacher looks at books after a lesson, notes should be made in a ‘Next Steps’ book for 

the whole class, on what went well and what needs work. This may include: technical accuracy; 

common spelling errors; punctuation omissions; handwriting or other. The next lesson should 

begin by the teacher sharing good examples and anonymous examples to uplevel, or the teacher 

writing an example with a similar errors. Children then suggest improvements to the class 

example, before working independently or with a partner (mixed ability) to improve/alter/refine 

their own work based on this, using purple pen.   

Specific to KS1 

• Group editing  

Younger pupils, or those who find writing difficult, often find it hard to edit their own work so  

the teacher may set them a teacher-led group editing task after the initial input, while the rest 

of the class are paired editing.  

• Differentiating between proofreading & editing 

More able writers often spot plenty of errors and suggest improvements to their partner’s 

work, but not in their own as they see it as ‘perfect’ already. To develop a growth mindset, 

teachers must make the difference between proofreading (error spotting) and editing 

(improving content) obvious. The expectation must be that all pupils work hard to redraft their 

content.  

English Presentation (and Foundation Subjects) 

 

• All children should be encouraged to join their handwriting. 

• The long date should be written on the left and underlined. 

• Every piece of work should have a clear objective.  

• All titles and sub titles should be underlined. 

• Leave a line between objective and first line of work. 
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Maths 
• Pupils self-check their maths work. 

Answers can be made available allowing pupils to check their answers, so that teachers are 

alerted to misconceptions /misunderstandings immediately. This also give pupls the opportunity 

to try these calculations again, identifying their own errors.   

• Answers are reviewed as a class at set points planned into the lesson. 

 

• Pupils are taught to self-check 

Visualisers/whiteboards may be used to model ways of checking, and pupils are expected to do 

the same. They are guided to ‘think deeply’ and reason/explain certain questions, embedding 

long term memory. These ‘reflections’ and ‘checks’ are completed in purple pen. 

Maths Presentation 

• The short date should be written on the left and underlined using a ruler. 

• All titles / subtitles should be underlined. 

• Every piece of work should have a clear objective.  
• All numbers and symbols should be written in their own square. 

 

 

Reflection & Metacognition 

In order to develop the valuable concept of metacognition, we require pupils to compose a regular 

learning comment using purple pen at the end of pieces of work in at least the core subjects. This 

will aid the teacher in their assessments of each child’s achievements. These are expected to be 

age appropriate, and develop upwards through the school. Learning comments will allow the child 

to reflect upon their learning.  

 

This may include: enjoyment; values shown; what they found easy / difficult; how 

they overcame barriers; how they will move forward in their learning; how they 

will apply their learning. 
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Appendix 1: Marking Code 
 

Where marking codes can be used to reduce teacher time but lead to 
maximum outcomes, the following code will be used, however some 
additional age-appropriate elements may be included in some phases 
of the school: 
 

Annotation Meaning 

………. Work demonstrates a skill has been achieved / success 
criteria met / intended outcome met. 

………. Work needing further attention / error / misconception 
(e.g. poor word choice, punctuation error, spelling 
error, poor sentence formation etc). 

sp Incorrect spelling – focusing on age and stage 
appropriate spellings. This may be accompanied  by the 
corrected spelling, or the pupil may need to find and 
correct the spelling using a dictionary. Independence 
will be encouraged.  

// New paragraph needed here. 

/\  Missing word here. 

p Punctuation error. 

v Vocabulary change needed. 

c Capital letter needed / not needed (crossed through). 

Further symbols or codes may be used depending upon the class. 

 
VF – verbal feedback (teacher may give a brief word in a speech 
bubble to indicate the conversation if that is useful for the pupil); 
TS – teacher support; 
TA – TA support; 
I – independent (although it is assumed that work was independent 
unless support is indicated). 
 
*SEND stickers are used where appropriate, with highlighting to show 
the individual support the pupil has received to access the task. 
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Appendix 2: Presentation 
 

English and Foundation Subjects 

• All members of staff have a high expectation of 

every piece of work children produce. All children’s 

work should be neatly presented 

• All children should be encouraged to join their handwriting 

• The long date should be written on the left and then 
underlined 

• Every piece of work should have an objective. 

Recording the objective should be quick if 

necessary print objectives out for the children to 

glue in. 

• All titles and sub titles should be underlined. 

• Leave a line between objective and first line of work 

 

Maths 

• All members of staff have a high expectation of 

every piece of work children produce 

• All children’s work should be neatly presented 

• The short date should be written on the left and underlined 
using a ruler 

• All titles and subtitles should be underlined 

• Every piece of work should have an objective. 

Recording the objective should be quick - if 

necessary, print objectives out for the children to 

glue in. 
• All numbers and symbols should be written in their own 

square. 
 


